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Dear Teachers:

Thank you for booking Concrete Theatre's ARC: Anti-Racism and Change program for
your school! The purpose of this Study Guide is to give you a sense of what to expect
from the ARC program. It outlines what we need from you before we arrive, and it
provides supplementary teaching materials that may help to bolster the learning
experience when our facilitators are not in the classroom.

You know your students best, so please feel free to make use of this resource in the way
that suits the needs and levels of your students. If you have any questions while reviewing
this material, please don't hesitate to reach out to our Bookings Coordinator, Heather
Cornick who can answer any questions that you may have. She is available at
bookings@concretetheatre.ca. We hope to support you and your classroom as best we
can, and we are looking forward to working with you.

Sincerely,
/@%%W
nna Rodgers, Artistic Director, Concrete Theatre

arc

-Martin Luther King Jr.

ARC: Anti-Racism and Change is delivered in 3 parts. You deliver the first part before we

arrive, and we take care of the second two parts:

« Day | - Three short filmed plays will be watched in the classroom (to be done
before facilitators arrive)

« Day 2 - Learning day led by our Anti-Racism facilitator.

« Day 3 - Follow-up workshop with one of our Teaching Artist to spark conversation,
apply creativity, and activate the learnings from the previous two days.
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Screen the filmed plays! Below you will find information about each of the plays, including
the running time. The links will be made available to you in advance of the workshop. Ideally
these filmed plays are shown to students the day before facilitators arrive. They should be
fresh in students’ minds upon Concrete Theatre's arrival to your school.

Hoodies
by Michelle Todd

Two siblings discuss the unwritten rules
of being Black and navigating their
world... an exploration of things taken
for granted outside of a BIPOC lens.
(9m 05s)

Dunya & Farook

by Makram Ayache

Dunya only knows a life on the go until her
family arrives in Canada after escaping the
Syrian Civil war. Dunya doesn't speak
English. But if she could, she would tell you
all about her adventures with Farook, her
best friend back in the Middle East (oh..
who also happens to be a Djinni).

(14m 47s)

Beneath the Mask
by Marty Chan

In “Beneath the Mask™ a YouTuber with
conspiracy theories believes a masked killer
is on the loose. Unfortunately, his
suspicions are confirmed when the alleged
killer shows up at his doorstep and he must
flee for his life.

(I'm 17s)
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If you have time, feel free to consider the following as potential enrichment curriculum for
your students in advance of the arrival of Concrete Theatre. The purpose of these
questions is to enhance students’ viewing experiences. They act as a guide and may be
adapted depending upon the levels and needs of your students.
« Inthe play Hoodies why was Sam'’s Mom so upset about his Romeo and Juliet project?
What was Sam's reaction to his Mom being so upset?
« In Dunya & Farook why does Dunya tell her story of her life in Lebanon and Syria and
her family's subsequent move to Canada?
« In Beneath the Mask what does Nate believe about the origin of Covid-19? Where
does he get his information from?
« What play does the class most identify with? Why?
« Which character do students most identify with? Why?
« What questions are bubbling up from your class after watching the plays?

This is Concrete Theatre's first day in your school! Our
Anti-Racism Facilitator will show up to your school to
deliver a presentation on anti-racism. You can expect
this day to be an exploration of vocabulary, definitions,
and terminology. This is a lecture-based presentation
with a power point and a few brief embodied activities.
Students may wish to take notes.

Learning Outcomes

« Students will engage with our facilitators, having
opportunities to share impressions and ask
questions about our content.

« Students will be able to speak more confidently
about race and racism

« Students will develop a shared vocabulary around
race and racism

« Students will be able to identify the difference
between race, ethnicity, nationality, and how they
Intersect socially

This presentation tends to take up the full amount of alotted time, so we appreciate
anything teachers can do to help us maximize the time we have with your students.
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Concrete Theatre returns to your school, now with a Teaching Artist! They will lead your
students through a set of creative, embodied explorations. Students will get to reflect on
the filmed plays they watched on day I, apply the vocabulary they learned on day 2, and
apply their creativity and self expression to the concepts.

Students will need ample space to move around.

Learning Outcomes

« Students will participate in dramatic activities helping them apply and acquire
knowledge of self and others with regards to race, ethnicity, and nationality

« Students will develeop compentency in communication skills through participation and
exploration of character

« Students will work as a team to create a short piece of theatre or dramatic writing to
share with their peers

« Students will develop an appreciation for the dramatic process as a means by which to
explore complex topics
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Our facilitation team will review all of these definitions during the training.
We’ve put them here for you to use as a resource, but there is no need to teach
the terms in advance.

Race is a modern idea that evolved out of specific historical circumstances pertaining
most importantly to colonialism. Until the | 6th century, the word “race” had a meaning
of kinship, belonging to the same household or clan. But, starting in the | /th century and
the colonial era, that definition started to change to mean what we know it today to
mean. Western European countries needed pretexts and justifications for slavery,
colonialization, and economic exploitation of Africa, Asia, and the Americas. So, racism
emerged to establish the superiority of white people over all other so-called races and
to justify why they deserved to take over other people’s lands and resources.

Race is a reference to physical differences that groups and cultures consider socially
significant. It is a loose category where a group of people is considered relatively
distinguished from another often by apparent physical traits such as skin colour, hair
texture, shape of eyes, nose, lips and/or other bodily features. The notion of race is
purely a social construct and has no basis in science, biology, or genetics.

Example: Black, White, Asian, Brown etc.

Ethnicity refers to the identification of a group based on a perceived cultural
distinctiveness that makes the group into a “people.” This distinctiveness is believed to
be expressed in language, music, values, art, styles, literature, family life, religion, ritual,
food etc.

Example: Arab, Hmong, Yoruba, Cree, Irish etc.

Nationality refers to the country in which a person is born or has citizenship. Your
nationality refers to the passports that you carry or are eligible to carry.
Example: Canadian, Nigerian, Chinese, Syrian, Irish...etc

Racism is the prejudice and discrimination directed towards an individual or a people
based on their belonging to a racial or ethnic group, typically one that is a minority or
marginalized.
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Racialization - to be racialized is to be identified by others as a person of a certain
ethnicity or race based on the way one looks. This identity can be accepted or rejected
by oneself, but it is always imposed on people by those looking at individuals and
deciding to which group they belong.

Example: Indigenous person being mistaken for Asian, Arab person being mistaken for Latin

Colourism refers to the different treatment people get based on the shade and tone
of their skin colour typically within the same racial or ethnic group. Usually people with
lighter skin tones, lighter eye colours, and features closer to whiteness are considered
more beautiful or more intelligent, or more sophisticated. On the other hand, people
with darker skin shades are often considered less so and are treated as such.

Privilege refers to a socio-political system that distributes power, advantages, and
opportunities unequally among individuals, groups in societies and countries in the
world. Certain people or groups are favoured, and they benefit from this favouritism
simply because they were born a certain way. Privilege does not mean that you do not
have a hard life, it means that things out of your control such as your skin colour, do
not contribute to making your life even harder.

Example: White privilege, male privilege, able body privilege, heterosexual privilege etc.

Anti-racism refers to the attitude of being proactive against racism. It is the attitude of
doing more than just being neutral and being not racist. Anti-racism is the understanding
that we need to be involved and invested in ending racism with our actions not just our
intentions.

Ally - someone who advocates for groups or individuals who do not come from the
same place of privilege as them, and unites in actions, words, and intentions to end
discrimination and prejudice.

BIPOC/IBPOC - An acronym for Black, Indigenous, People of Colour

Page 8



Our facilitation team may use some of these lessons in class, but will likely not.
You are welcome to teach this vocabulary, or use these follow-up activities to
expand on what the students have learned with Concrete Theatre.

Interpersonal Racism occurs between individuals when racial biases, attitudes, or
stereotypes manifest as prejudicial or discriminatory behaviour toward a racialized
individual or group.

Examples: Sam tells Kelly that her brown-haired doll is uglier than her blonde-haired doll; Kim
plugs her nose when Drew opens up his lunch box filled with spicy noodles and chopsticks.

Internalized Racism occurs when biases, attitudes, or stereotypes about the
superiority of whites and the inferiority of racialized people are internalized. Among
racialized people it manifests as internalized racial inferiority and even self-hate. Among
whites, it manifests as internalized racial superiority.

Examples: Kelly tells her parents that she must get an Elsa doll; Drew asks his Dad to start
sending him sandwiches for lunch.

Institutional Racism refers to racial discrimination (through policies and practices) at
the institutional or organizational level. This differential treatment produces inequitable
outcomes for racialized people and advantages for white people.

Examples: Most of the books in the library are about white kids and families; The soccer club
requires that players do not wear head coverings during games including hijab or turbans.

Systemic/Structural Racism refers to patterns of discrimination that occur across
institutions and society and become embedded in widespread norms and practices that
perpetuate racial inequality.

Examples: Every year at Halloween we see costumes, such as the sombrero/poncho, the
kimono, and the Indian headdress; Teachers evaluate the behaviour of Black students
differently than White students
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Role on the Wall

This activity will introduce discussion points to deepen the experience of the plays along with exploring further
the theme of racism in different settings. It will also encourage empathy as the students discuss details of
each of the characters.

Part |
. On chart paper, draw the outlines of six figures: one for each character in each play:
o Sam and Olivia in “Hoodies”
o Dunya and Farook in “Dunya & Farook”
o Cindy and Nate in “Beneath the Mask”

. Divide the class into 6 groups and assign each group one of the characters. Ask the students to
reflect on everything they know or can speculate about the character from the play. Students
should write these words and phrases on the inside of the figure.

. Ask the students to generate a list of questions that they have for the characters. Students will
write these questions around the perimeter of the figure.

. Each group can now observe the other figures so that they can add their reflections and
questions. Encourage the students to discuss the ideas that have been generated.

Part 11
. Students take turns sitting in the hot-seat.
o One at a time, students assume the identity of one of the six characters described above.
o When in the hot-seat be true and honest to the character as they are portrayed in the play.
o You may refuse to answer a question if it makes you uncomfortable or if you don't have an
answer.
. Students who are portraying characters become interviewers
o When interviewing ask questions that will help you understand this person.
o Use the dramatic context and situation of the play that the character is in to frame your
questions.
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Create an Anti-Racism PSA
Students will create an anti-racism Public Service Announcement as they work in groups
to discover more about the effect of racism on our society.

What is a Public Service Announcement (PSA)?

A public service announcement is a message in the public interest disseminated by the
media to raise public awareness and change behaviour. They may include scenes,
interviews, music, images or voiceover.,

Part |

With students, review the What is Racism? information at the beginning of this section of
this study guide. Encourage your students to continue researching about racism using the
resources provided below in the Teacher Resource section. From the research have
students collect words and phrases and images that would work well in a PSA.

Part Il

In groups, have the students create an
outline or storyboard for a 30 second PSA
that will show audiences the realities of
racism in our society.

Tips on creating a PSA:

« Think about the audience that you
are trying to reach

« Find a unique hook that will interest
your audience

« Make sure your message is clear
and thought-provoking

« The approach to a PSA can use a
variety of emotions ie sadness,
humour, love

« A PSA can be in the form of a print
ad, a video or an audio clip

Part Il

Give groups time to rehearse and stage their PSA’s and then share them back with the class!
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Sparking Creativity
Continue the creative projects that were started with your Teaching Artist! Have students
re-visit and expand upon their thoughts and ideas.

« Within your class have students expand on their creations. Perhaps their group Haiku
becomes a song, a short scene, a movement piece, a tik-tok video...

« Individuals may be interested in working on their own to expand their monologues, or
create a new one for one of the other characters in the plays.

« Have students rehearse their monologues and Haiku presentations and hold and ARC
showcase afternoon to share what they created with each other.

o Use this opportunity for the class to dig deeper on anti-racism; allow them to
connect with each other about their own reactions to the plays and ARC overall

« To broaden this idea, you may also want to present your class’ performances to
another class and have them share their performances with your class.

« As a school, consider holding an Anti-Racism Awareness Day where creative
selections can be shared with everyone.

Did you Know...?

« Racialized Canadians earn an average of 81 cents to the dollar compared to other
Canadians.

« Black males living in Toronto are 3 times more likely to be stopped and asked for
ID by police.

« Employers are about 40% more likely to interview a job applicant with an English-
sounding name despite identical education, skills, and experience.

« Employers in Quebec are about 60% more likely to interview a job applicant with
a Francophone-sounding name, despite similar education, experience, and skills.

« 27% of the federal prison population in 2017 were Indigenous people, who only
comprised 4.1% of the Canadian population (Statistics Canada, 2018).

« 54% of Black Canadians and 53% of Indigenous Canadians report personally
experiencing racial discrimination.

« In Edmonton, 27% of racialized people and 2 1% of Indigenous people have
personally experienced racial discrimination.
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Below are a selection of websites on anti-racism that may be useful for teachers.

Alberta Anti-Racism Advisory Council:
https://www.alberta.ca/anti-racism-advisory-council.aspx

Alberta Human Rights Commission: https://albertahumanrights.ab.ca/

Alberta Teacher's Association - Diversity, Equity & Human Rights Committee:
https://www.teachers.ab.ca/diversity-equity-and-human-rights

Alberta Teacher's Assocation Library - Anti-racism resources for learning and teaching;
https://teachers-ab.libguides.com/c.phplg=/1/443&p=5120433

Canadian Race Relations Foundation: https://crrf-fcrr.ca/

Edmonton Centre for Race and Culture Educational Guides:
https://cfrac.com/projects-initiatives/#educational-guides

Institute for the Advancement of Aboriginal Women: www.iaaw.ca

StopHateAB: https://sites.google.com/albertahatecrimes.org/ahcc

Below are a selection of websites on anti-racism that may be useful for your students.

Guide to Allyship: http://www.guidetoallyship.com/

Youth Guide to the Canadian Charter of Rights and Freedoms:
https://indigenouskidsrightspath.com/sites/default/files/documents/Youth%20Guide%20to%
20the?%20Canadian220Charter.pdf

Youth Guide to the United Nations” Universal Declaration of Human Rights:
https://www.youthforhumanrights.org/what-are-human-rights/universal-declaration-of-
human-rights/articles- | - | 5.html

Dear Martin by Nic Stone

This Book is Anti-racist by Tiffany Jewell
New Kid by Jerry Craft

They Called Us Enemy by George Takeli
These Are My Words by Ruby Slipperjack
Walking in Two Worlds by Wab Kinew
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Fine Arts / Drama (Gr. 7-12)

Drama is both an art form and a medium for learning and teaching. It can develop the
whole person — emotionally, physically, intellectually, imaginatively, aesthetically, and socially
— by giving form and meaning to experience through “acting out”. It fosters positive group
interaction as students learn to make accommodations in order to pursue shared goals. The
overall goal of drama is to foster a positive self-concept in students by encouraging them to
explore life by the assumption of roles and by the acquisition of dramatic skills. The
imaginative exploration involves setting up a dramatic situation, “acting out” that situation,
communicating within that situation and reflecting on the consequences. It is this reflection
that provides the knowledge for self-development.

As students progress through the dramatic forms of expression at the secondary level,
greater emphasis is placed upon the development of the individual as a creator, performer,
historian, critic and patron. Here, the self-development and socialization processes of the
student are extended by developing an appreciation of theatre as a traditional art form.

GOAL I To acquire knowledge of self and others through participation in and reflection
on dramatic experience.

GOAL Il To develop competency in coommunication skills through participation in and
exploration of various dramatic disciplines.

GOAL lll To develop an appreciation for drama and theatre as a process and art form.

Health and Life Skills (Gr. 7-9)

The aim of the Health and Life Skills K - 9 Program
of Studies is to enable students to make well-
informed, healthy choices and to develop
behaviours that contribute to the well-being of self
and others.

General Outcomes

Students will make responsible and informed
choices to maintain health and to promote safety
for self and others. Students will develop effective
interpersonal skills that demonstrate responsibility,

respect and caring in order to establish and maintain  Sahar Charradi, Morgan Yamada and Julie Golosky
healthy interactions (part of our Concrete Theatre team)
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Ethics (Gr. 8)

The study of the acceptable standards of a
society is a component of schooling that is
essential in helping students to become
contributing, responsible and ethically mature
persons. Humans, by their very nature, are |
moral beings. On a daily basis, it is necessary 1
to confront decisions, choices and
judgements that involve degrees of
“rightness” and “wrongness”.

Decision Making

The student will be able to

« Demonstrate an understanding of the
ethical implications of issues

« Examine and assess a variety of
viewpoints on issues

« Examine evidence and consider
alternatives before making a decision

« Demonstrate an understanding of the
consequences of one's actions

« Express confidence in his or her own
critical and creative thinking regarding
ethical decision making ARC Director, Corben Kushneryk

CALM (Gr. 10-12)

The aim of senior high school Career and Life Management (CALM) is to enable students
to make well-informed, considered decisions and choices in all aspects of their lives and to
develop behaviours and attitudes that contribute to the well-bing and respect of self and
others, now and in the future.

CALM emphasizes knowledge, attitudes, behaviours, competencies and values, and
provides students with opportunities to enhance their capacities in problem solving, critical
thinking and reflection.

General Outcome: Personal Choices

Students will apply an understanding of the emotional/psychological, intellectual, social,
spiritual and physical dimensions of health - and the dynamic interplay of these factors - in
managing personal wellbeing.
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English Language Arts (Gr. 7-12)

Listening and Speaking - oral language is the foundation of literacy. Through listening and
speaking, people communicate thoughts, feelings, experiences, information and opinions,
and learn to understand themselves and others. Oral language carries a community’s
stories, values, beliefs and traditions.

Viewing and Representing are integral parts of contemporary life. These skills allow
students to understand the ways in which images and language may be used to convey
ideas, values and beliefs. Viewing enables students to acquire information and to
appreciate the ideas and experiences of others.

General Outcomes (Gr. 7-9)

Students will listen, speak, read, write, view and represent to explore thoughts, ideas,
feelings and experiences, to comprehend and respond personally and critically to oral, print
and other media texts, to manage ideas and information, to enhance the clarity and artistry
of communication, and to respect, support and collaborate with others.

General Outcomes (Gr. 10-12)

Students will listen, speak, read, write, view and represent to explore thoughts, ideas,
feelings and experiences, to comprehend literature and other texts in oral, print, visual and
multimedia forms, and respond personally, critically and creatively, to manage ideas and
information, to create oral, print, visual and multimedia texts, and enhance the clarity and
artistry of communication, and to respect, support and collaborate with others.
Constructing meaning from texts is fundamental to senior high school English Language
Arts. As students study texts in oral, print, visual and multimedia forms, they use a variety
of strategies to determine the “what" of a text - the content that is being presented by the
text creator. and other media texts, to manage ideas and information, to enhance the
clarity and artistry of communication, and to respect, support and collaborate with others.

Sahar Charradi, Morgan Yamada, and Damon Pitcher i
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Section 3: Production Resources

About ARC

Since the reinvigoration of the Black Lives Matter movement in 2020, we at Concrete
Theatre have observed a major shift in the collective consciousness regarding the topic of
racism. We have developed ARC as a collaborative endeavour between Concrete Theatre
and the Centre for Race and Culture incorporating age appropriate dramatic videos
exploring common scenarios of racism across multiple grades.

ARC aims to address racial discrimination, systemic racism and racial bias through building
understanding and empathy for groups who are historically on the receiving end of racism.
This will directly lead to improved outcomes and transformational change for all students as
they learn about what racism is and how to be actively anti-racist. Participation in the project
will grant students the tools to identify, analyze, take action and potentially acknowledge
previous racist behaviours.

About Concrete Theatre

Concrete Theatre is an 35-year-old award-winning professional theatre company that is
proudly based in amiskwaciywaskahikan (Edmonton, AB) located on Treaty 6 territory.

We are committed to creating, developing, and producing artistically excellent, culturally
diverse Theatre for Young Audiences. We regularly program shows and workshops for
Elementary Schools and for Junior/Senior High schools, and we tour across Alberta and
Canada, and are presented by other professional theatres in cities from coast to coast. Our
work explores issues relevant to the lives of young people and their families.
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Playwrights
Makram Ayache  Dunya & Farook
Marty Chan  Beneath the Mask
Michelle Todd  Hoodies

Creative Team
Tracy Carroll  Dramaturg & Production Designer
Corben Kushneryk  Director & Production Designer
Chris Scott  Sound Designer & Composer
Ha Neul Kim  Stage Manager
Wes Doyle csc  Cinematographer & Editor

Cast

Hoodies
Rochelle Laplante  Olivia
Glenson Rasko-Todd  Sam

Dunya & Farook
Aniga Charania  Dunya

Ammar Jouma  Farook

Beneath the Mask
Christina Nguyen  Cindy
Chris Pereira  Nate
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Makram Ayache is a multiple award-winning Lebanese Canadian playwright, actor,
director, and educator. He typically explores meaningful queer Arab representations
within his work. He is the recipient of the Playwrights” Guild of Canada’'s Emerging
Playwright Award for his play Harun, and most recently he was a recipient of the
Edmonton Artist Trust Fund Award! He lives between Amiswaciwaskahikan (Edmonton)
and Tkaronto (Toronto). Find him at: www.makramayache.com, Insta: @makramayache

Marty Chan writes books for kids and plays for adults. He's best known for his thriller
hit, The Bone House, which premiered in 1999. He was the writer in residence for the
Edmonton Public Library in 201 6. Young adult readers may recognize his best selling
book, Haunted Hospital. Marty works and lives in Edmonton with his wife Michelle and
their cat Buddy.

Michelle Todd is an Edmonton native, Michelle has been active in the arts community
for over 25 years as an actor, writer, choreographer, director, facilitator, and producer. A
graduate of MacEwan'’s Theatre Arts program, Michelle most recently performed with
Whizgiggling Productions, Theatre Network, Catalyst, Saint Maggie Productions, Shadow
Theatre and Northern Light Theatre. She is honoured to be the 2020 recipient of
Theatre Alberta’s Michelle Dias Community Award and recognized in MacEwan's
Community Builders Map.

Jenna Rodgers (she/her) is a mixed-race Dramaturg and Director. In addition to
being the Artistic Director at Concrete Theatre, she is the Director of Theatre Alberta’s
Artstrek program and the Board Co-Chair for the Literary Managers and Dramaturgs of
the Americas (LMDA). She was the founding Artistic Director of Chromatic Theatre
(Calgary), and served as the Dramaturg at Banff Centre for Arts and Creativity for over
|0 years. Jenna is a recipient of Canada Council's John Hirsch Prize and is a passionate
advocate for equity in the arts, a fierce supporter of new play development, and is
learning to raise small, responsible humans while maintaining a career in the arts.
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About our Anti-Racism Facilitator

Sahar Charradi is a graduate student at the University of Alberta’s Department of
English and Film Studies where she is currently writing her thesis specializing in the
interdisciplinary area of Postcolonial Studies and Gender Studies. Having moved from
Tunisia to Canada following her academic career, she has found additional passions that
have helped her to be further engaged in the community of newcomers and refugees in
Edmonton. Being quadrilingual (Arabic, French, Berber, and English) has allowed her to
reach out to a wider community. Alongside her job as a professional translator for the
Edmonton Law Courts and her contract with the Centre for Race and Culture, Sahar
often volunteers with churches, hospitals, and Catholic Social Services offering her skills
as a translator and a cultural facilitator to help newcomer individuals/families.

About our Teaching Artists
Our Teaching Artists are all IBPOC theatre practitioners based in amiskwaciywaskahikan

(Edmonton) on Treaty 6 Territory. They have a variety of theatrical practices from vocal
coaching to stage combat to acting to improvisation. You may have encountered them
on several Edmonton stages!
The 2025 - 2026 teaching roster is:
Sue Goberdhan
Julie Golosky
Joey Lucius

Damon Pitcher

Jenna Rodgers

Morgan Yamada
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ARC: Anti-Racism and Change
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We’d Love to Hear From You!

We encourage you and your students to send us the results of your discussions, activities,
and creations after our visits to your classroom. Feel free to share thought about the
filmed plays and the experience of having Concrete Theatre at your school.

We welcome comments and suggestions on how to improve service to schools, on the
content of our shows, or ideas for this teacher’s guide. We are always looking for ways to
make your experience with Concrete Theatre more enjoyable and educational.

Please fill out our feedback form here: https:.//forms.gle/aHFWbpPgVRtVbWALZS

Engage with us on Social Media (IG, FB) here: @concreteYEG
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